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CHAPTER I 

INTRODUCTION 

 

A. Background 

 It is widely that language is an essential part of human life. 

Communication among people relies heavily on language, which allows 

them to share their thoughts and emotions. Consequently, language plays a 

crucial role in the social and emotional growth of students. From 

elementary school to university, English is taught as a foreign language in 

educational institutions. In Indonesia, English is typically regard as a 

foreign language, it means that English is not commonly used or spoken in 

everyday life by the local population. 

 In studying English, students need to dominate four essential skills: 

reading, writing, listening, and speaking. Among these, reading is 

particularly important for acquiring knowledge and information, especially 

for learning English. In educational, reading is a fundamental component 

of the English that should be studied for students. 

 According to Palani as cited in Masita (2020), reading involves 

several cognitive activities such as thinking, evaluating, judging, 

imagining, reasoning, and solving problems. Essentially, reading is an 

active process where individuals interpret and understand written or 

printed words to grasp their meaning. Additionally, Danny, as mentioned 

by Rangkuti (2018), describes reading as the ability to understand and 

derive meaning from written texts. 
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 Harmer identifies several reasons for reading. First, reading is 

beneficial for learning; the more students read, the more knowledge they 

gain. Second, reading positively impacts students' vocabulary, spelling, 

and writing skills. Thus, in reading activities help students acquire global 

knowledge and broaden their perspectives. To effectively improve their 

reading skills, students need to practice regularly and put in effort

 Reading skills are crucial in both the target language and the native 

language. Reading comprehension, a part aspect of reading, focuses on 

understanding the content of the text. In other words, reading 

comprehension involves grasping the main ideas and details of what is 

read. It is important because it allows readers to understand the material 

through a cognitive process influenced by various thinking and speaking 

abilities. Enhancing reading comprehension is crucial for students 

learning a foreign language. Students often encounter issues such as 

difficulties with recognizing letters and words, understanding meanings, 

and grasping concepts. Additionally, problems like slow reading speed, 

lack of fluency, limited vocabulary, and underdeveloped oral language 

skills are common.  In the other case, the students  have difficulty 

answering questions about or discussion a text, Victoria (2022).  

 However, the challenges students face can vary between schools. 

Tesilia (2019) found that students in her study had trouble understanding 

word meanings and became bored with lengthy texts. Similarly, Mulyani 

(2023) identified issues at another school, where students found English 
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difficult to learn and lacked motivation. As a result, students tended to 

read texts without truly comprehending them, which led to difficulties in 

answering questions about the material provided by their teachers. 

 For this study, the researcher focused on the challenges faced by 

eighth-grade students at SMP Negeri 6 Parepare in understanding reading 

texts. The decision to choose this grade level was due to it being the first 

research conducted on reading comprehension at this school. Besides that,  

from early observations and interviews with an English teacher revealed 

that eighth-grade students at SMP Negeri 6 Parepare experienced 

significant difficulties with reading comprehension, particularly in 

understanding, responding and answring the questions in reading text. 

 The situation observed in the eighth grade at SMP Negeri 6 

Parepare is that students have low reading comprehension. This is evident 

in the learning process, where only a few students are able to understand 

what they read. Additionally, students struggle with answering related 

questions. Several factors contribute to this issue, including the perception 

that English is a challenging subject due to differences in meaning and 

letters. As a result, students are not very interested in reading texts. 

 Students often wait for the teacher to translate texts or explain 

difficult words instead of trying to understand them on their own. 

Sometimes, the students just followed along with the teacher without 

actively engaging with the text. This lack of motivation to read reduces 

their reading abilities. Besides that, the contextual learning model used at 
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SMP Negeri 6 Parepare makes to student bored and fell monotonous. As a 

result, students quickly lose interest and pay less attention to the material, 

leading to decreased motivation for practicing reading comprehension. 

 Various methods are employed to enhance reading comprehension 

and engage students. One effective approach is reciprocal teaching. The 

researcher chose reciprocal teaching because according to Palinscar and 

Brown (1984), this method has proven to be a successful strategy for 

improving reading comprehension, not only for English as a first language 

but also for other languages. 

 Reciprocal teaching involves a strategy where students engage in a 

dialogue with each other about the content and meaning of the texts they 

have read. This approach helps students improve their reading 

comprehension, understand the texts better, and become more motivated to 

enjoy reading activities. Reciprocal teaching includes four key strategies: 

predicting, clarifying, questioning, and summarizing. 

 According to Puspitasari (2018), reciprocal teaching is an 

instructional technique that helps both students and teachers understand 

text meanings through four key methods: predicting, clarifying, 

questioning, and summarizing. The researcher employed narrative texts as 

learning materials and used a quantitative research method in senior high 

schools. Based on this approach, the researcher believes that reciprocal 

teaching was an effective solution to solved students' reading 

comprehension issues. 
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 From the previous discussion, the researcher was motivated to 

explore ways to develop students’ reading comprehension through 

reciprocal teaching. This study was concentrated on descriptive texts, 

which are designed to highlight the characteristics of people, animals, 

places, or specific objects. 

B. Problem Statement 

 From the background provided, the problem statement: was the 

application of reciprocal teaching able to improve the students’ reading 

comprehension of the eight year students of SMP Negeri 6 Parepare 

C. Objective of the Research 

 The objective of the research was to find out whether through the 

implementation of reciprocal teaching able to improve the students’ 

reading comprehension of the eight year students of SMP Negeri 6 

Parepare 

D. Significance of the Research 

1. For teachers, the research can be useful as information for English 

teacher to improve the teaching and guiding the students in reading 

class 

2. For students, this research can be used to motivate the students in 

developing and increasing their interest in reading subject. It will help 

students to improve their reading comprehension 
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3. For next researchers, it can be good information to make a good 

research than before so that the next researcher has not to work hard for 

finding new strategy in teaching English, especially in reading skill 

E. Scope of the Research 

 This research was restricted to reading text. In other the researcher 

focused in descriptive text in teaching process using reciprocal teaching. 

Descriptive text are designed to highlight the characteristics of people, 

animals, places or specific objects. 
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CHAPTER II 

RIVIEW OF RELATED RESEARCH 

A. Some Related Research Finding 

 There were some researches who has conducted research about 

reciprocal teaching, they were such as follow: 

 Wahyuningsih (2023) in her research about increasing reading 

comprehension ability by using reciprocal teaching strategy at the eighth 

grader of MTs N 3 Mataram. The study aimed to determine how this 

strategy could improve students' reading skills. Wahyuningsih employed a 

Classroom Action Research method by two cycles, using reading texts to 

gather data from a sample of 40 students. The findings indicated that 

students not only improved their reading comprehension but also 

developed other skills, such as questioning and explaining. This research 

demonstrated that reciprocal teaching could effectively enhance reading 

comprehension for eighth graders at MTs N 3 Mataram. Whilei 

Wahyuningsih use id Classroom Action Re ssearch with 40 studeints, thei 

pre ise int study utilize id a pre i-e ixpe irime intal deisign with a sample i of 21 

stude ints. 

 Abrori e it al. (2023) conducteid a study on thei e iffeictive ine iss of thei 

re iciprocal te iaching me ithod for improving stude ints' re iading compre ihe insion 

of de iscriptive i teixts. The i re ise iarch aimeid to de iteirminei whe ithe ir stude ints 

taught using re iciprocal teiaching peirforme id beitteir in reiading compareid to 

those i taught with conveintional meithods, and to highlight the i be ineifits of 
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re iciprocal teiaching in e inhancing re iading compre ihe insion. The i study 

e imploye id a quasi-e ixpe irimeintal deisign with both a control group and an 

e ixpeirimeintal group. The i control group re iceiive id conve intional instruction, 

whilei the i e ixpe irimeintal group was taught using re iciprocal teiaching. Thei 

samplei consisteid of 24 studeints, with 12 in eiach group. Thei re isults 

indicateid that reiciprocal teiaching significantly improve id stude ints' re iading 

abilitieis compared to conve intional meithods. Unlike i this study, which use id a 

quasi-e ixpe irimeintal deisign with two groups, the i pre ise int reise iarch utilizeid a 

pre i-e ixpe irimeintal deisign with a single i group.  

 De ivi (2021) in heir re ise iarch about thei e iffe ict of reiciprocal teiaching 

teichniquei toward studeints’ reiading compre iheinsion in narrative i teixt of thei 

first grade i studeints of SMA Ne ige iri 3 Tapung Hulu. The i reise iarch aimeid to 

de iteirminei the i significant eiffe ict of reiciprocal teiaching on improving 

re iading compreihe insion in narrativei te ixts for stude ints. De ivi use id a quasi-

e ixpeirimeintal deisign, with a sample i of 40 stude ints divide id e iqually into a 

control group and an eixpe irimeintal group. Thei reisults showe id that thei 

re iciprocal teiaching teichniquei had a significant positive i eiffe ict on thei 

stude ints' re iading compre ihe insion at SMA Ne ige iri 3 Tapung Hulu. Unlike i 

De ivi’s study, which focuse id on seinior high school stude ints, thei preise int 

re ise iarch targe its eiighth-grade i stude ints in junior high school. 

 Rojabi (2021) eixploreid thei use i of thei re iciprocal teiaching meithod 

to einhancei re iading compreiheinsion among E IFL (E Inglish as a Fore iign 

Language i) le iarneirs. The i study aimeid to asse iss how re iciprocal teiaching 
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could improvei the i re iading compreiheinsion of E IFL stude ints. The i re ise iarch 

samplei consisteid of 28 stude ints from the i EInglish de ipartmeint who we irei 

e inrolleid in a re iading class. Rojabi eimploye id a Classroom Action Re ise iarch 

de isign, which include id stage is of planning, imple imeintation, obse irvation, 

and reifleiction. Thei reisults from thei first cycle i reive iale id that somei studeints 

still struggle id and faceid challeinge is working collaborative ily in the iir 

groups. Howe ive ir, afte ir applying the i re iciprocal teiaching me ithod in thei 

se icond cycle i, stude ints showe id increiase id creiativity and improve id reiading 

compreihe insion. Unlikei Rojabi’s study, which focuse id on EIFL stude ints in 

a re iading class, the i curreint re ise iarch is conducteid with e iighth-grade i junior 

high school stude ints. 

 Maryana (2020) inve istigateid how thei re iciprocal teiaching strateigy 

could einhancei re iading compreihe insion among e ileive inth grade i studeints at 

SMA Ne ige iri I Batanghari. The i study aimeid to asse iss stude ints' re iading 

compreihe insion abilitieis and eivaluatei the i eiffe ictiveine iss of re iciprocal 

teiaching in improving the ise i abilitieis. The i reise iarch was conducteid using a 

Classroom Action Re ise iarch meithod, which involve id two cycle is. Thei 

samplei consisteid of 35 studeints. Thei re isults indicateid that applying thei 

re iciprocal teiaching strateigy significantly improve id the i reiading 

compreihe insion of eile ive inth grade irs at SMA Ne ige iri I Batanghari. 

 Base id on the i findings from various studie is, the i re ise iarcheir 

concludeid that reiciprocal teiaching was e iffeictive i in einhancing stude ints' 

re iading compreiheinsion. Re iciprocal teiaching involve is four strateigie is: 
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pre idicting, que istioning, clarifying, and summarizing. The ise i strateigie is he ilp 

e ingage i stude ints activeily in thei leiarning proceiss. This re ise iarch will focus 

spe icifically on de iscriptive i teixts 

B. Some Pertinent Ideas 

1. Re iading compreihe insion 

Abdana (2023) e ixplains that reiading compreihe insion involve is 

thei proce iss of unde irstanding te ixt by absorbing and inte irpreiting ide ias 

or information. It is a crucial skill in the i teiaching and le iarning 

proceiss, e inabling leiarneirs to correictly eixtract information from 

E Inglish teixts. This skill reilieis on thei reiade ir’s eixisting ability to grasp 

and inteirpre it meianing. To unde irstand information eiffeictive ily, re iade irs 

can ideintify te ixt patteirns and structureis. 

Riska (2022) stateis that reiading compre iheinsion is a crucial 

skill for grasping the i conteint of a teixt. It he ilps studeints be itteir 

unde irstand thei meianing be ihind thei teixt and allows theim to reistatei thei 

conteint base id on the iir compreihe insion. Unde irstanding is e isse intial 

be icausei without it, stude ints may re iad the i teixt without eixtracting thei 

e ixplicit or implicit information provide id by the i author, which is 

ne iceissary for de ie ipe ir compreihe insion. 

Rofiqi (2022) deiscribe is reiading compreihe insion as a cognitivei 

activity that he ilp stude ints in undeirstanding and einhancing theiir 

re iading abilitieis. It is a compleix proceiss that involve is se ive iral steips, 

including reicognizing le itteirs and words, associating the im with theiir 



11 
 

 

 

sounds and me ianings, and drawing conclusions to grasp the i me issage i 

thei author inteinds to conve iy. 

Maryana (2020) e ixplains that re iading compreihe insion involve is 

unde irstanding thei information preise inteid in a teixt and inteirpreiting its 

main ideias. For e iffeictive i compreiheinsion, theirei must bei a conneiction 

be itweie in the i reiade ir's e ixisting knowle idge i and thei te ixt, e inabling thei 

re iadeir to disce irn thei purpose i of the i re iading. Unde irstanding is crucial 

for drawing conclusions, as re iade irs eingage i in a thought proce iss that 

links thei teixt with theiir own cognitive i frameiwork.  

Suhartini (2019) deifineis re iading compreihe insion as thei proceiss 

of de iriving and cre iating me ianing through the i inteiraction beitweie in thei 

re iadeir and thei te ixt. It is achie ive id whe in a re iadeir succe issfully e ixtracts 

valuablei information from a teixt and synthe isize is it into a neiw 

unde irstanding. Re iading compreihe insion is an inteiractivei proce iss 

whe ire i meianing is de irive id from the i te ixt, re iquiring re iadeirs to e imploy 

various strate igie is and inte igrate i the iir e ixisting knowle idge i to fully grasp 

what theiy re iad. Thei eiffe ictiveine iss of re iading skills reilieis on thei 

succeissful inteiraction beitwe iein thei teixt and thei reiadeir to obtain thei 

inteinde id meianing. 

Base id on the i de ifinitions provide id, thei re ise iarcheir concludeid 

that reiading compreihe insion is a crucial skill in language i le iarning, as 

re iading se irve is as a meians to acquire i ne iw knowle idge i and gathe ir 

information through a thinking proce iss. E Isse intially, re iading 
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compreihe insion involve is the i re iade ir’s ability to unde irstand what has 

be iein re iad. In otheir words, it is a skill that e inableis reiade irs to eixtract 

meianing from writtein te ixts, allowing theim to grasp and inte irpre it thei 

information and knowleidge i containeid within. 

2. Le ive ils of re iading compre iheinsion 

According to Harme ir as citeid in Rofiqi (2022), the ire i arei 

se ive iral conceipts that teiacheirs neie id to eixaminei, which includeid thei 

following principleis: 

a. Lite iral re iading compreiheinsion 

 Lite iral compreihe insion is the i lowe ist possible i de igre ie i of 

knowle idge i in thei conteint of reiading compreihe insion. At this 

leive il, the i reiadeir grasps the i conteint of the i teixt at a surfacei leive il 

without neie iding de ieip knowle idge i to unde irstand the i conve iye id 

meissage i. Thei re iadeirs can grasp re iading with re iplieid that arei 

e isse intially writte in in re iading if theiy unde irstand thei liteiral. A 

re iadeir’s compre iheinsion is base id on what is e ixpre isse id e ixplicitly 

in thei writtein work.  

b. Inte irpre iteid re iading compreihe insion 

 Infe ire intial undeirstanding is whe in you re iad a word and 

phrase i theiy de ite irminei what thei author me iant. Theiy compre ihe ind 

winning conce ipts that arei de ilive iry indireictly. Inte irpre iting 

meitaphorical language i, forming inferences and determining 

themes are all examples of inferential comprehension. To be 
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understood inferentially, readers need to be able to figure out 

what the author means and what the author wants to say. 

c. Critical reading comprehension 

 Criticism, personal assessment, and the truthfulness of what 

is read are all aspects of critical comprehension. Evaluating 

reading requires a crucial grasp or words and phrases, which can 

only be achieved through analyzing reading. Assessment of a 

paragraph’s coolness and usage of words and phrases that are not 

exact are two examples of critical comprehension. Creative 

reading comprehension 

 To achieve "creative comprehension," readers must not 

only understand the text logically but also generate insights or 

ideas based on it. This level of comprehension involves the 

ability to think creatively and interpret the text in novel ways. 

Aesthetic and artistic elements also contribute to forming new 

ideas from the reading. This is the highest level of reading 

comprehension, typically mastered by those who are skilled in 

both writing and reading. 

 From the explanation above, the researcher determined that 

there were four levels of reading comprehension: literal 

comprehension was the basic reading comprehension, inferential 

comprehension was the interpreted what the writer means, 

critical comprehension was the evaluating of the text, and 
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creative comprehension means to understand and think creative 

to interpreted the text 

3.  Components of reading comprehension 

Reading comprehension consists of various components, each 

with its own characteristics. According to Nuttall as cited in Asrita 

(2023), there were five components that can assist students in 

reading more effectively. These components were: 

a. Main idea 

 Determining the main idea involves identifying and 

understanding the core point of a passage. This can be achieved 

by summarizing the content and noting repeated ideas or words 

throughout the text. 

b. Specific information 

 Finding specific information involves searching for details 

that are relevant to the target topic while disregarding any 

unrelated information. 

c. Reference 

 References involve intentionally using one element to point 

to or provide information about another. Finding a reference 

means interpreting one part of the text to understand or clarify 

another part. 
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d. Inference 

 Inference involves making a logical guess or conclusion 

based on the passage. It means that the reader interprets and 

understands the content of a sentence or passage in a coherent 

and logical manner. 

e. Understanding vocabulary 

 Understanding vocabulary involves grasping the meaning 

of words. As your vocabulary expands, your comprehension will 

improve. Mastering vocabulary is crucial for reading, as it is 

fundamental to achieving deeper understanding. 

4. Assessment of reading comprehension 

Reading assessments was crucial for evaluating students’ 

overall reading skills. Teachers can use various types of reading 

assessment tasks to gauge students' reading abilities. Sally and Katie, 

as cited in Safitri (2023) states that there were some assessment of  

reading comprehension : 

a. Gap filling 

 The type of this reading test, a single word, phrase, 

sentence, or paragraph is deleted from the text or diagrams. Gap-

filling or fill-in-the-blank tasks are used to analysis grammar and 

vocabulary as well. Students are required to read part of a 

sentence and then complete it by adding a missing phrase. 
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b. WH question 

 This assesment that begin with the letter WH, like as 

“where”, “why”, “who” “when”, “how”. These question able to 

help students get a literal understanding of the text as well as 

help them recognition information in the text. 

c. Multiple choice question 

 This is prevalent assessment for students in reading. It 

consists of a text paired with one or more multiple-choice 

questions. These questions may include statements, questions 

with answers, or incomplete statements with a set of choices or 

phrases. Typically, there are three or four options provided, with 

only one being correct. 

d. True or false 

 This assesment in reading test that form of text is 

accompanied by a series of statements. Students must to 

determine and state true or false if that statement is in accordance 

with the reading text. 

e. Yes-no question 

 There are questions that require a simple "yes" or "no" 

answer. Teachers are advised to follow up these questions with 

additional types of questions to ensure that students have truly 

understood the material. This is because "yes" or "no" questions 
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can sometimes be answered correctly by chance, without 

demonstrating a full comprehension of the content. 

f. Open-ended question 

 These types of questions are commonly applied in 

standardized tests. They are effective in evaluating 

comprehension skills, such as the learner’s skill to draw 

inferences from the text. By analyzing how well students 

interpret and understand underlying meanings, these questions 

help assess deeper levels of reading comprehension beyond 

surface-level recognition. 

g. Matching 

 A matching task involves students choosing from a list of 

prompts, which could include statements, headings, or question 

completions. In such tasks, learners might be required to match a 

description to the appropriate paragraph or connect phrases and 

words with their meanings. This type of task helps assess the 

ability to make connections and understand relationships within 

the text. 

 We can concluded that, in reading comprehension there 

were several task can be applied in teaching, gap-filling, WH-

Question, multiple choice, true/false, yes-no question, open-

ended question and matching statement. These task was quite 
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easy to be conducted because that was easy and understandable 

enough. 

5. Reciprocal teaching 

Palincsar and Brown (as cited in Akmal, 2019) describe 

reciprocal teaching as an interactive reading strategy aimed at 

improving students' comprehension of expository texts. It 

incorporates four key processes: predicting, questioning, clarifying, 

and summarizing. These strategies can be applied in any sequence. 

Reciprocal teaching not only helps in enhancing reading 

comprehension but also allows students to monitor their 

understanding. By engaging with the text and discussing it with 

peers, students can better grasp and explain the material. 

Abdana (2023) explains that reciprocal teaching is a strategy 

designed to enhance students' reading comprehension through four 

key techniques: predicting, questioning, clarifying, and summarizing. 

This method fosters dialogue among students, enabling them to 

discuss and apply these strategies collaboratively. Each strategy 

plays a crucial role in the reading comprehension process, 

contributing to a deeper understanding of the text. 

Mulyani (2023) states that reciprocal teaching is a method of 

teaching reading comprehension that allow the students to share their 

experience and ideas that are relevant to their taught on the text they 

are read. Reciprocal teaching is an activity that consist of some 
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students in the group that are trained by the teacher to reach the 

purpose of learning or get some advantages. Based on explanation, 

by using reciprocal teaching the students can share their experiences 

and their ideas based on the text they read. Besides that, reciprocal 

teaching is known as an activity that consist some student in group 

that are trained by teacher to reach the purpose of learning or get 

some advantages and the teacher assumes primary responsibility for 

modelling how to use these strategies. 

Maryana (2022) states that reciprocal teaching is an 

instructions strategy aims to improving reading comprehension by 

gradually empowering the students to take on the role of the teacher. 

This approach actively engages students in the learning process. By 

applying reciprocal teaching, the students can share each other about 

the difficulties in understanding reading text. 

Putra (2021) states that reciprocal teaching is a strategy which 

enables the students to improve their reading ability by having a 

structure dialogue between the students and the teacher using the 

four strategies: summarizing, questioning, clarifying and predicting. 

This approach encourages student interaction and discussion about 

the text, allowing them to receive feedback and improve their 

comprehension skills.Ramadani (2019) explains that reciprocal 

teaching is based on research indicating that effective reading 

instruction involves explicit teaching of four strategies: predicting, 
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summarizing, clarifying, and questioning. These strategies promote 

metacognitive thinking and cooperative learning, helping students 

better comprehend texts. This method, whether used individually or 

in groups, supports students in developing their reading abilities by 

exploring texts through these strategies. 

Tesilia (2019) describes reciprocal teaching as a model 

designed to enhance reading comprehension and help learners 

develop skills for monitoring their understanding. This model 

facilitates teaching and learning by allowing students and teachers to 

exchange roles. In this approach, they collaboratively work with the 

text to generate questions, clarify information, make predictions, and 

summarize content. 

Maspufah (2019) states that reciprocal teaching is a grounded 

in the research which suggest that effective reading instruction is 

explicit, providing students with four strategies for making meaning 

from text. This method involves a dialogue between the teacher and 

students, or among students in a group, supporting both individual 

and cooperative learning. The technique incorporates four activities: 

summarizing, clarifying, questioning, and predicting. 

From the statements above, we can be concluded that the 

reciprocal teaching method was an interactive and cooperative 

approach to reading comprehension. It was designed to facilitate 

group discussions and enhance understanding and retention of text 
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content. This method employs four strategies: predicting, 

questioning, clarifying, and summarizing to guide the discussion and 

comprehension process. 

Therefore, the reciprocal teaching method supports students in 

developing their reading comprehension skills by providing a 

structured approach to understanding and discussing texts. It helps in 

expanding students' content knowledge and vocabulary related to the 

topic. Additionally, reciprocal teaching fosters collaboration, as 

students work in small groups, sharing their experiences, ideas, and 

thoughts with one another. 

6. Strategies of reciprocal teaching 

In applying reciprocal teaching during the learning process, the 

teacher outlines the learning procedures, explains the objectives and 

success indicators, and implements the four core activities of 

reciprocal teaching. According to Palinscar & Brown as cited in Devi 

(2021), these four strategies are predicting, questioning, clarifying, 

and summarizing. 

a. Predicting 

 Predicting involves integrating the reader's prior knowledge 

with new information from the text and the author's intent. This 

strategy helps readers form hypotheses about the text before and 

during reading. By making predictions, teachers can give 

students a clear purpose for reading and guide them in 
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confirming or adjusting their hypotheses as they engage with the 

text. 

b. Questioning 

 Questioning involves identifying  information, themes, and 

ideas in the text that are crucial and worthy of further 

exploration. By generating questions based on this central 

information, readers can self-test and delve deeper into the text. 

This strategy provides a context for a more thorough 

examination and helps ensure that meaning is effectively 

constructed and understood. 

c. Clarifying 

 Clarifying involves identifying and addressing unclear, 

difficult, or unfamiliar aspects of a text. This may include 

confusing sentence structures, unfamiliar vocabulary, 

ambiguous references, or obscure concepts. The goal is to make 

these elements more comprehensible to ensure a clearer 

understanding of the text. 

d. Summarizing 

 Summarizing involves identifying key information, themes, 

and ideas within a text and synthesizing them into a clear and 

concise statement that conveys the essential meaning of the text 

or passage. This process helps consolidate understanding and 

ensures that the main points are effectively communicated. 
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To sum up, reciprocal teaching have four strategies. In the 

first strategy is predicting, the students combine their prior 

knowledge and new knowledge from the reading text. Second 

is questioning,  

7. Advantage and disadvantage of reciprocal teaching 

 According to Sahab in Abdana (2023), the advantages of 

applying reciprocal teaching in classroom reading activities : 

a. Enhanced Reading Ability: Reciprocal teaching helps 

students improve their reading skills and make it easier for 

them to understand texts. 

b. Increased Engagement: This strategy encourages students to 

actively participate in group discussions about the text. 

c. Boosted Motivation: It motivates students to develop a 

greater interest in reading. 

d. Improved English Skills: Reciprocal teaching contributes to 

enhancing students' overall English proficiency. 

 Reciprocal teaching also have disadvantages. According to 

Pangaribuan in Wahyuningsih (2023), there were three 

disadvantage of reciprocal teaching, such as follow: 

a. Time Consumption: Implementing the full strategy can be 

time-consuming, so teachers need to manage time 

effectively. 
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b. Classroom Noise: The group discussions can create a noisy 

classroom environment. 

c. Increased Need for Teacher Control: Teachers must manage 

and monitor the process closely since they do not teach 

directly during the sessions 

C. Conceptual Framework 

 The conceptual framework described what the researcher means to 

do to conducted this research systematically. This research aims to find out 

whether through implementation of reciprocal teaching able to improve the 

students’ reading comprehension of the eight year students of SMP Negeri 

6 Parepare. 

 The conceptual framework underline of this research in the 

following: 
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There were there components  explain in the following : 

a. Input : refers to the teaching reading comprehension that include 

reading material 

b. Process : refers to teaching reading comprehension through reciprocal 

teaching that consist four strategies, predicting, questioning, clarifying, 

and summarizing. 

c. Output : refers to the improvement of students’ reading comprehension 

after giving treatment through reciprocal teaching 

D. Hypothesis 

 A hypothesis in quantitative research is formulated based on the 

theory or on knowledge gained while reviewing the related literature (Gay: 

2012). Based on the theory and objective of this research, the hypothesis 

was propose in term, as follow: 

1. Null hypothesis (H0) : the reciprocal teaching cannot improve the 

students’ reading comprehension of the eight year students of SMP 

Negeri 6 Parepare 

2. Alternative hypothesis (Ha) : reciprocal teaching able to improve the 

students’ reading comprehension of the eight year students of SMP 

Negeri 6 Parepare 
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CHAPTER III 

RESEARCH METHOD 

A. Research Design 

 The research design was pre-experimental design. According to 

Gay (2012) pre experimental is the one group pretest-posttest design. It is 

involves a single group that is pretest (O), exposed to a treatment (X) and 

then tested again (O). 

The design of this research as follows: 

Pre test Treatment Post test 

O1 X O2 

 

Where : 

O1  : Pretest, test before treatment 

X : Treatment (using reciprocal teaching) 

O2  : Posttest, test after treatment 

Gay, (2012) 

B. Research Variables and Their Operational Definition 

1. Research variable 

 There were two variables involved in this research, that was 

dependent and independent variables 

a) Dependent variable was the students’ reading comprehension of 

the eight year students of SMP Negeri 6 Parepare 
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b) Independent variables was the implementation of using reciprocal 

teaching. It was applied when the researcher teaching reading 

material 

2. Operational definition 

a) Reading comprehension is a skill that enables readers to extract 

and understand meaning from written text, allowing them to grasp 

and interpret the information and knowledge presented. 

b) Reciprocal teaching is a collaborative activity involving groups of 

students. It incorporates four strategies predicting, questioning, 

clarifying, and summarizing where students share their 

experiences and ideas about the text they have read. 

C. Population and Sample 

1. Population 

The population in this research was the students in eight class 

of SMP Negeri 6 Parepare. There was two class and the total number 

of students in the eight class was 41 students (Tata Usaha SMP 

Negeri 6 Parepare) 

2. Sample  

In this research, the population consisted of two classes, but the 

researcher selected one class as the sample using purposive 

sampling. Purposive sampling involves choosing a sample that is 

believed to be representative of the population (Harmer, 2012). Class 
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8.1 was selected as the sample because the students' English score in 

that class were relatively low. This class consist 21 students 

D. Instrument of the Research 

 The instrument used to collect data for this research was a reading 

test comprising 15 questions: five essay questions, five multiple-choice 

questions, and five true/false questions. These tests were administered as 

a pretest and a post-test. The pretest aimed to assess students' prior 

knowledge of reading comprehension before the treatment, while the 

post-test was designed to evaluate their reading comprehension after 

applying the reciprocal teaching method, which includes the four 

strategies of predicting, clarifying, questioning, and summarizing 

E. Procedure of Collecting Data 

The procedure of collecting data was divided into some stage as follow: 

1. Pretest 

Before gave the reciprocal teaching treatment, the researcher 

gave a pretest to assess the students' prior knowledge in reading 

comprehension. The pretest aimed to establish a baseline of the 

students' reading abilities before the treatment was applied 

2. Post-test 

After administering the reciprocal teaching treatment, the 

researcher conducted a post-test to evaluate the impact of the 

treatment on the students' reading comprehension. This post-test was 

given during the final meeting of the class 
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F. Treatment 

 After gave the pre-test, the researcher gave the treatment to 

improve the students’ reading comprehension through reciprocal 

teaching. Reciprocal teaching included four strategies, predicting, 

questioning, clarifying and summarizing. The researcher taken four 

meeting after pretest conducted. The steps of treatment in learning 

process as follow: 

1. The researcher opened the class by getting and pray before study. 

2. The researcher checking the students attendance list and asking they 

condition 

3. The researcher gave motivation to the students and conveyed the 

objective of teaching process before teaching material 

4. The researcher divided the students into some group and give a 

reading text in topic material for four meeting, Lusia, My Family, 

Disneyland and Singapure. 

5. The researcher asked to the students to predicted the material with 

their prior knowledge or a new knowledge in the text 

6. The researcher asked to the students to give question about the 

material 

7. The researcher asked to the students to clarified about a new 

vocabulary or unfamiliar aspect in the material 

8. The students summarizing the material 

9. Finally, closed the learning process 
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G. Technique of Analysis Data 

Thei ste ips of data colleicteid as follows: 

1. Scoring the i stude ints answe ir 

 Score i = 
                       

             
 x 100 

Ke imdikbud (2022) 

2. Classifying score i 

No Score Classification 

1 91-100 Ve iry good 

2 76-90 Good 

3 61-75 Fair 

4 51-60 Poor 

5 <50 Ve iry poor 

Ke imdikbud (2022) 

3. Calculating thei ratei pe irceintage i of thei stude ints scorei 

P = 
 

 
 = 100 

Whe ire i : 

P : Pe irce intage i 

F : Fre ique incy  

N : Total numbeir of samplei 

Gay (2012) 

4. Ide intifying the i meian score i 

X =  
  

 
 

Whe ire i : 

X : Me ian score i 

∑x : Total score i 
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N : Total numbeir of samplei 

Gay (2012) 

5. Ide intifying the i improve imeint of stude ints scorei 

P =  
       

  
 x 100 

P : Pe irce intage i off stude ints 

X1 : The i me ian scorei of prei-te ist 

X2 : The i me ian scorei of post-te ist 

Gay (2012) 

6. Thei re isult of t-te ist and t-table i 

t = 
 

√ 
     

     
 

       

 

whe ire i : 

t : te ist of significancei 

D : The i me ian scorei of thei diffeire incei (X2 – X1) 

∑D : The i sum of thei total scorei 

∑D
2 

: the i square i of thei sum score i of diffeire int 

N : Total of samplei 

 

To find out D 

D =  
   

 
 

Gay (2012) 
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7. Hypothe isis te isting 

Teisting Null Hypotheisis Alte irnative i hypotheisis 

t-teist>t-tablei Reijeicteid Acceipteid 
t-teist<t-tablei Acceipteid Reijeicteid 
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CHAPTER IV  

FINDING AND DISCUSSION 

A. Finding 

 Thei findings of this reise iarch was de irive id from analyzing thei 

stude ints’ prei-te ist and post-te ist re isults. To addreiss the i re ise iarch queistion, 

thei re ise iarcheir administeireid two te ists: 1) Pre i-Te ist: Give in be ifore i thei 

treiatmeint to asseiss the i studeints' initial re iading compreihe insion leive ils. 2) 

Post-Te ist: Administeire id afteir thei reiciprocal teiaching tre iatmeint to eivaluatei 

thei improve imeint in reiading compreiheinsion. Thei reisults from thei post-te ist 

was use id to deiteirminei whe ithe ir thei re iciprocal teiaching meithod was 

e iffeictive i in e inhancing the i re iading compre ihe insion of e iighth-grade i stude ints 

at SMP Ne ige iri 6 Pare iparei. Thein thei re isult of thei post teist of this re ise iarch 

was to answeiring of the i queistion of this re ise iarch that aims to find out 

whe itheir through the i imple imeintation of reiciprocal teiaching ablei to 

improve i the i stude ints’ re iading compre iheinsion of the i e iight ye iar stude ints of 

SMP Ne ige iri 6 Pare iparei. 

 Thei finding of this reise iarch reilateid with thei classification of the i 

stude ints’ prei-te ist and post-te ist, the i fre ique incy and rate i peirce intage i of thei 

stude ints’ score i, thei me ian score i of the i pre i-teist and post-te ist and hypothe isis 

teisting.  

1. Preiteist  

 Thei finding through pre i-te ist in answe iring the i que istions of the i te ixt 

of re iading compreihe insion, most of thei studeints in the i poor and ve iry 



34 
 

 

 

poor scorei. Theire i was stude int got 23 score i and that was still low. The i 

stude int minimal score i was 23 and the i maximal scorei was 70 (Appe indix 

F). The in, thei reise iarcheir concludeid that the i studeints neie id morei leisson to 

makei theim be itteir in reiading compreihe insion. 

 Afte ir scoring the i data, thei re ise iarcheir thein tabulateid and analyze id 

thei score i into pe irceintage i. Thei score i was classifieid into five i le ive ils 

be ilow: 

Table 4. 1 Peirceintagei of thei studeints’ scorei prei-teist 

No Score Classification Frequence Percentage 

1 91-100 Veiry good 0 - 

2 76-90 Good 0 - 

3 61-75 Fair 9 42.85% 

4 51-60 Poor 6 28.57% 

5 <50 Veiry poor 6 28.57% 

 Total 21 100% 

 

Thei data abovei showeid that classification in prei-teist was ninei 

(42.85%) studeints got fair scorei, six (28.57%) studeints got poor scorei, 

six (28.57%) studeints got veiry poor scorei, and nonei studeint got good 

and veiry good scorei. Baseid on thei data abovei, it showeid that thei ratei 

peirceintagei of thei scorei of thei studeints’ reiading compreiheinsion was still 

low beicausei theirei was many studeints still got poor and veiry poor scorei 

and theirei was not studeints got good and veiry good scorei. 

2. Post teist 

 Afteir gavei treiatmeint, thei reiseiarcheir gavei again a reiading teist to 

know thei improveimeint of thei studeints’ score i. Thei studeint minimal 
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scorei was 50 and thei studeint maximal scorei was 100 (Appeindix G). It 

meian that theirei was an improveimeint of studeints scorei afteir gavei 

treiatmeint through reiciprocal teiaching. 

Afteir scoring thei data, thei reiseiarcheir thein tabulateid and analyzing 

thei scorei into peirceintagei. Thei scorei was classifieid into fivei leiveils. 

  Table 4. 2 Peirceintagei of studeints scorei post-teist 

No Score Classification Frequence Percentage 

1 91-100 Veiry good 5 23.80% 

2 76-90 Good 8 38.09% 

3 61-75 Fair 6 28.57% 

4 51-60 Poor 2 9.52% 

5 <50 Veiry poor - - 

 Total 21 100% 

 

Thei data on thei tablei abovei showeid that thei peirceintagei of studeints 

scorei afteir giving treiatmeint. All of thei studeints, theirei weirei fivei 

(23.80%) studeints got veiry good scorei, eiight (38.09%) studeints got 

good scorei, six (28.57) studeints got Fair scorei only two (9.52%) got 

poor scorei and nonei studeints got veiry poor scorei. So that thei reiseiarcheir 

concludei that through reiciprocal teiaching ablei to improvei thei studeints’ 

reiading compreiheinsion of thei eiight yeiar studeints of SMP Neigeiri 6 

Pareiparei 
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3. Thei meian scorei and improveimeint of prei- teist and post-teist 

Table 4. 3 Studeints’ meian scorei and improveimeint of prei-teist and post-

teist 

No Teist Meian scorei SD 

1. Prei-teist 47.47 % 15.4 % 

2. Post-teist 77.76 % 14.8 % 
3. Improveimeint 63.80%  

 

From thei tablei abovei, it was indicateid that thei meian scorei of 

preiteist was 47.47 %. Thei meian scorei of post teist was 77.76 %. It 

meians that thei meian scorei of studeints in post teist was higheir than 

thei meian scorei of thei studeints in prei teist. Thein thei improveimeint 

of thei studeints’ scorei was 63.80%. It meians that theirei was 

significant improveimeint thei studeints’ reiading compreiheinsion 

afteir thei studeints gavei treiatmeint by using reiciprocal teiaching 

in teiaching proceiss. Whilei, standard deiviation of prei-teist was 

15.4 % and standard deiviation of post-teist was 14.8 %. 

4. Thei reisult of t-teist and t-tablei 

  Table 4. 4 Thei reisult of t-teist, t-tablei 

Teist t-teist t-tablei 

Prei-teist and post-teist 17.26 1.725 

 

Thei tablei abovei showeid that t-teist was greiateir than t-tablei wheirei 

thei t-teist was 17.26 (Appeindix J) and thei t-tablei was 1.725. It shows 

that theirei was diffeireint significantly. 
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5. Hypotheisis teisting 

 Table 4. 5 Hypotheisis teisting 

Hypotheisis Null Hypotheisis 
(H0) 

Alte irnative i hypotheisis 
(Ha) 

t-teist>t-tablei Reijeicteid Acceipteid 

 

Base id on the i tablei above i the i hypothe isis was purpose i as beilow: 

a. Null hypothe isis (H0) : the i impleimeintation of reiciprocal teiaching 

cannot improve i thei stude ints’ re iading compre iheinsion 

b. Alte irnative i hypothe isis (Ha) : the i imple imeintation of reiciprocal 

teiaching can improvei the i studeints’ re iading compre ihe insion 

Afte ir calculating  t-te ist value i, thein it was be icamei diffe ire int with thei 

t- tablei with thei le ive il significancei = 0.5 with thei deigre ie i of fre ie idom (df) 

= 20, whe ire i the i total numbeir of stude int was 21 stude ints (N-1) = 20. 

Thei t- teist   te ist value i was gre iate ir than the i t-tablei value i (17.26>1.725). 

It me ians that thei null hypothe isis (H0) is re ije ict and thei alteirnativei 

hypothe isis (Ha) is acceipt. It can be i concludeid that theirei was an 

improve imeint thei studeints’ re iading compre iheinsion through re iciprocal 

teiaching of the i eiight ye iar stude ints of SMP Ne ige iri 6 Pare iparei. 

B. Discussion 

 Base id on the i pre i obse irvation, it was found that the i stude ints have i 

some i difficultieis in re iading compre ihe insion such as difficulty in 

unde irstanding thei me ianing of thei teixt. So that theiy cannot answeir thei 

que istions give in by the i teiacheir. Be iside is that, thei stude ints we irei too shy to 
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ask thei teiacheir about what theiy did not know. Some itimeis, thei stude ints just 

followeid by the i teiacheir without se ie iing the i reiading te ixt. Conse ique intly, it 

makeis thei studeints fe ill boring and feill monotonous. Thei studeints teind to 

quickly fe ie il boreid and leiss atteintion to the i mateirial taught by the i teiacheir. 

So that, theiy was le iss motivate id to practicei reiading compreihe insion and 

theiy did not inte ireisting in re iading compre ihe insions. 

 Some i preivious re ise iarcheir found similar probleim. Te isilia (2019) 

found that most of the i stude ints did not unde irstand thei conteint of thei teixt 

be icausei the i stude ints did not unde irstood the i meianing of the i word and the iy 

bore id to reiad thei teixt was long. De ivi (2021) found that thei stude ints cannot 

compreihe ind thei mateirial that teiacheir te iach. It happeine id beicause i thei 

stude ints difficult of the i me ianing of thei teixt and do not undeirstanding 

about thei EInglish. Thei studeints also ge it boreid to leiarn EInglish, theiy 

cannot go de ie ip in leiarning proce iss the iy do not ge it what the iy le iarn. So that 

a solution was ne ie ide id to makei the im not bore id to in le iarning. In the i 

teiaching proceiss, re iciprocal teiaching was impleimeinteid to einhancei 

stude ints' re iading compre ihe insion. This me ithod aids stude ints in 

unde irstanding and proceissing the i teixt morei eiffe ictiveily. By utilizing 

re iciprocal teiaching, stude ints found it eiasieir to e ingage i with the i teixt. Thei 

meithod involve is four strateigie is, pre idicting, clarifying, que istioning, and 

summarizing which he ilp stude ints grasp the i information from thei reiading 

mateirial. According to Palinscar & Brown as cite id in Akmal (2019), 
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re iciprocal teiaching is an inteiractive i re iading strate igy aime id at improving 

compreihe insion of eixpository te ixts through theise i inteigrate id proce isse is.  

 Mulyani (2023) e ixplains that reiciprocal teiaching is a me ithod 

de isigne id to e inhancei re iading compreihe insion by allowing stude ints to sharei 

theiir e ixpe irieinceis and ide ias re ilateid to the i teixt. This me ithod has four 

strateigie is: pre idicting, clarifying, que istioning, and summarizing. The isei 

strateigie is facilitate i discussion and que istion and answe ir se issions among 

stude ints. During the ise i discussions, stude ints work toge ithe ir to ideintify thei 

main ideia of thei teixt and thein preise int theiir findings to othe ir groups. This 

collaborativei approach heilps all studeints grasp thei main ideia of thei teixt. 

Putra (2021) supports this vie iw, noting that reiciprocal teiaching improve is 

re iading ability through structure id dialogue is be itweie in stude ints and otheir 

stude ints. Thei teiacheir utilizing the i samei four strateigie is. 

 In the i first strateigy was pre idicting, thei stude ints combinei the iir prior 

knowle idge i and ne iw knowle idge i from thei re iading te ixt. Se icond was 

que istioning, thei stude int’s ideintification of important information or ide ias 

of the i teixt. Thei third was clarifying, the i stude int ideintification of uncleiar or 

difficult words or unfamiliar aspe ict of the i reiading te ixt. And the i last was 

summarizing, in this se iction thei stude int ideintification and creiatei of 

important stateime int of thei mateirial. 

 Base id on the i reisults, the i total scoreis showe id that applying 

re iciprocal teiaching significantly improve id the i studeints' re iading 

compreihe insion. This indicate is that re iciprocal teiaching was e iffe ictive i in 
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e inhancing thei reiading abilitieis of e iighth-grade i stude ints at SMP Ne ige iri 6 

Pare iparei. It was re ilateid with Maryana’s opinion (2022) that re iciprocal 

teiaching is a instruction strate igy de isigne id to improve i re iading 

compreihe insion by progre issive ily e impowe iring stude ints to takei on thei rolei 

of thei te iacheir 

 Afte ir administeiring the i post-te ist, stude ints' re isults improve id 

compareid to theiir prei-te ist score is. Thei analysis re ive iale id that no studeints 

fe ill into thei ve iry poor cateigory in the i post-te ist. The i meian scorei of thei 

stude ints significantly incre iaseid from thei prei-te ist to thei post-te ist, 

indicating a notable i improveime int in reiading compre iheinsion following thei 

impleimeintation of reiciprocal teiaching. 

 Thei re isults deimonstratei that reiciprocal teiaching eiffe ictiveily 

improve is the i reiading compre iheinsion of e iighth-grade i stude ints at SMP 

Ne ige iri 6 Pare iparei. According to Abdana (2023) re iciprocal teiaching is a 

teiaching strateigy that aims to improve i stude ints’ reiading compreihe insion in 

unde irstanding te ixts with the i four strate igy. It is also supporte id by thei 

pre ivious re ise iarch which was done i by Wahyuningsih (2023) incre iasing 

re iading compreihe insion ability by using re iciprocal te iaching strate igy at the i 

e iighth grade ir of MTs N 3 Mataram. In ge ine iral, theise i findings indicateid 

that reiciprocal teiaching can significantly be ine ifit and give i impact for 

stude ints' re iading compreihe insion. 

 Furthe irmore i, the i improve imeint in stude ints' re iading compre iheinsion 

is closeily linke id to the i eiffe ictive i application of re iciprocal teiaching by the i 
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teiacheir. Initially, the i teiacheir ne ieids to addre iss class manageime int issueis to 

foste ir a conducive i leiarning e invironme int. This approach allows stude ints to 

fe ieil comfortablei to asking que istions whe in theiy e incounte ir difficultieis in 

re iading. Thei primary goal of re iciprocal teiaching is to boost stude int 

e ingage ime int, eincourage i activei participation, and maintain atte intive ine iss 

during re iading activitie is. 

 It was supporte id with thei re ise iarch which is donei by Rojabi (2021) 

in his re ise iarch about eixploring re iciprocal teiaching me ithod on E IFL 

leiarne irs’ re iading compreiheinsion. The i reisult of cycle i I showe id that somei 

stude ints still confusei and difficulty working toge ithe ir in theiir group. Thein 

in cycle i II afte ir applieid re iciprocal teiaching me ithod, the i stude ints morei 

creiative i and theiir re iading compreihe insion can improve imeint. Thei pre ivious 

re ise iarcheir applieid in EIFL on the i re iading class, while i thei re ise iarcheir apply 

in junior high school on the i eiight class 

Thei ne ixt pre ivious re ise iacrh which supporteid this re ise iarch is done i by 

Maryana (2020) in he ir re ise iarch about improving the i stude ints’ re iading 

compreihe insion through re iciprocal teiaching strate igy at e ile ive inth grade irs of 

SMA Ne ige iri I Batanghari. The i findings re ive ialeid that thei use i of re iciprocal 

teiaching significantly e inhanceid the i stude ints’ reiading compreihe insion at 

e ileive inth grade irs of SMA Ne ige iri I Batanghari. 

 Base id on the i e ixplanation and preivious re ise iarch, thei improve ime int 

in thei me ian scorei from the i prei-te ist to the i post-te ist de imonstrateid that 
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re iciprocal teiaching is an eiffe ictive i meithod for e inhancing stude ints’ re iading 

compreihe insion of thei e iighth-grade i stude ints at SMP Ne ige iri 6 Pare ipare i. 
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CHAPTER V  

CONCLUSION AND SUGGESTION 

A. Conclusion 

 Based on the data analysis, there was a significant improvement in 

students' reading comprehension after implementing reciprocal teaching. 

The mean score in the post-test was higher than in the pre-test, indicating 

positive progress. Therefore, the Null Hypothesis (H0) was rejected, and 

the Alternative Hypothesis (Ha) was accepted. This suggests that 

reciprocal teaching was effective in enhancing the reading comprehension 

of eighth-grade students at SMP Negeri 6 Parepare. 

 In conclusion, this research proved and answer the formulation of 

the research that the application of reciprocal teaching able to improve the 

students’ reading comprehension of the eight year students of SMP Negeri 

6 Parepare. 

B. Suggestion 

 There are some suggestions that could be suggested related to the 

result of the result. They are as follow: 

1. For the English teacher 

a) The English teacher are suggested to use reciprocal teaching in 

earning process particularly in teaching reading comprehension. 

b) The English teachers should be creative in teaching using 

reciprocal teaching method because there are many method that 

could be creative in designing the lesson material that will be 
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given to the students, so that the students will be more interested 

in teaching and learning process. 

c) The English teachers should be creative to manage the material 

presentation in the classroom for teaching reading 

comprehensions such as using reciprocal teaching. 

2. For the students, the students should increase their ability to learn 

reading by using reciprocal teaching. 

3. For the next researcher 

a) The next researchers are expected that this finding can be a 

reference for them to conduct the similar research study about 

reading ability and its testing. 

b) The result of this research can be use as an additional references or 

further research with different discussion for the next researcher. 
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